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ABSTRACT

Introduction: Nurses play a crucial role in promoting health and well-being by advocating for, developing, and implementing
policies that impact population health at both global and local scales. Achieving sustainable improvements in healthcare requires
nurses to possess both professional competence and knowledge of quality improvement methodologies. Quality improvement
education, coupled with hands-on proposals, is invaluable for nursing students as it enables them to rhetorically describe
evaluation ideas and utilize their experiences as learning tools. Therefore, the aim of this study was to explore how nursing students
conceptualized perceived educational needs and how these needs were articulated in hypothetical written curriculum proposals
produced within a course-based pedagogical writing assignment.

Materials and methods: A qualitative design was employed to explore the student-authored curriculum proposals developed
within an educational proposal assignment. The study included six nursing student-authored curriculum proposals. A document
analysis inspired by Bowen was conducted.

Results: The analysis revealed four key themes: constructing educational needs through student experience; articulating cur-
riculum proposals using academic conventions; using evaluation-oriented language to establish credibility; making curriculum
proposals institutionally legible. The student-authored curriculum proposals developed within an educational proposal assign-
ment offered a diverse array of suggestions for enhancing the nursing education program. Proposed new courses covered topics
such as leadership, disaster management, sexuality and sexual health, and knowledge regarding different skin colours.
Conclusions: Engaging in student-authored curriculum proposals developed within an educational proposal assignment during
undergraduate nursing education may support the development of discursive and conceptual competencies relevant to engaging
with improvement-related language in professional contexts. While patient outcomes were not examined, the findings suggest that
such proposals may contribute to students’ preparedness to interpret, critique, and communicate improvement- and evaluation-
oriented proposals in institutional settings in their professional roles.

1 | Introduction Nurses play a crucial role in advocating for, developing, and
implementing policies that impact population health on both
global and local scales (American Association of Colleges of
Nursing [3]). The Swedish competence description for nurses
clarifies that registered nurses are responsible for ensuring good
and safe patient care. This means being able to work proactively,

Nurses, as the largest group of health professionals, work in
diverse settings including primary care, hospitals, and home care.
They play a unique role in promoting the health and well-being
of individuals, families, and communities [1, 2].
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be risk-aware, ensure patient safety, and follow regulations. The
core competencies of nursing include person-centred care, col-
laboration in teams, evidence-based care, improvement in-
formatics, and knowledge for quality development [4]. To create
and conduct successful and sustainable educational development
proposal, nurses need dual competences: professional compe-
tence and competence in the subject of quality and safety
knowledge. This, among other things, can determine which
methods or tools best suit the current educational development
proposal. Nurses, with their significant role in healthcare, can be
leading and inspiring forces for improvement initiatives, making
them sustainable [5].

The undergraduate education to become a nurse in Sweden is
3years and leads to both a professional degree and a bachelor’s
degree. The main subject of the program is nursing science and
includes both theoretical and clinical courses [6].

Kolb [7] developed a theory of learning known as experiential
learning, which conceptualizes learning as a cyclical process
based in experience. The theory of learning begins with a con-
crete experience and is followed by three subsequent stages:
reflective observation, abstract conceptualization, and active
experimentation. Through this process, students generate new
understanding that informs future experiences, thereby allowing
the cycle to continue. Concrete experience refers to direct in-
volvement in a new situation or event that elicits a response and
serves as the foundation for learning. Reflective observation
involves a systematic review of the experience, during which the
student considers their actions and emotional responses. Ab-
stract conceptualization is the stage in which the student ana-
lyzes and interprets the experience, leading to the development of
concepts, generalizations, or hypotheses. Active experimentation
represents the application of these concepts in new contexts,
allowing the student to test hypotheses and integrate newly
acquired knowledge into practice. Applying Kolb’s experiential
learning theory to nursing education underscores the need for
educational strategies that encourage students’ active engage-
ment and self-directed learning.

Nursing education providers should inspire students to engage in
self-directed learning to strengthen professional values [8].
Gleason et al. [9] state that it is valuable for nursing students to
become professional nurses when they receive quality im-
provement education and participate in hands-on proposals
during their nursing education. According to Andersson &
Edberg [10], valuable factors for students’ learning during their
education include the ability to evaluate their ideas and use their
own experiences as learning tools. Therefore, the aim of this
study was to explore how nursing students conceptualized
perceived educational needs and how these needs were articu-
lated in hypothetical written curriculum proposals produced
within a course-based pedagogical writing assignment.

2 | Materials and Methods

2.1 | Design

Document analysis, a qualitative research method, involves ex-
amining and interpreting written materials. These materials,
known as ‘documents’, can include various physical and digital
sources such as newspapers, diaries, letters, policy documents,

contracts, reports, and transcripts. This method involves a critical
examination to extract meaningful data and understand the
context of their creation [11].

2.2 | Methodological Positioning

This study is positioned within qualitative educational research
and examines student-authored curriculum proposals as learn-
ing artefacts produced within a course-based writing assignment.

The study does not examine, apply, adapt, simulate, or evaluate
any quality improvement methodology, including PDSA cycles,
iterative testing, implementation processes, or outcome mea-
surement. Any references by students to improvement, evalua-
tion, feasibility, sustainability, or outcomes are analysed as
features of academic and institutional writing conventions, not as
descriptions of enacted quality improvement practice.

Throughout the manuscript, the term educational development
proposal refers to a student-authored, hypothetical curriculum
proposal within a writing assignment, not to an enacted devel-
opment or quality improvement initiative.

2.3 | Setting

This study was performed at the Swedish Red Cross University in
Sweden, a higher education institution with a focus on health,
care, and vulnerability in a global context. [12]. The Swedish
undergraduate nursing program consists of 3 years of full-time
study, totalling 180 academic credits, and leads to both a Bach-
elor’s degree in Nursing Science and professional qualification as
a registered nurse. The programme admits students in both the
autumn and spring semesters and enrols approximately 100-150
students per semester [13].

2.4 | Participants

Between autumn 2019 and spring 2021, 120 student-authored
curriculum proposals developed within an educational proposal
assignment were submitted. Of these, six proposals were selected
for inclusion in the present study. A purposive, criterion-based
sampling strategy was used to identify proposals that were
considered relevant to the study aim. Proposals were eligible for
inclusion if they (1) explicitly focused on enhancements to
existing courses or the introduction of new courses within the
nursing programme and (2) addressed educational content,
structure, or pedagogical approaches at programme level. Pro-
posals focussing exclusively on clinical practice settings, orga-
nizational routines, or student wellbeing without a clear
educational focus were excluded.

The six included proposals represented all student-authored
curriculum proposals developed within an educational pro-
posal assignment proposal that met these predefined inclusion
criteria during the study period. Thus, the sample reflects the
total population of proposals with a direct focus on curriculum
development within nursing education.

2.5 | Data Collection

The assignment involved designing a curriculum proposal as-
signment in nursing and discussing it from an equal and sus-
tainable perspective. The target audience for the curriculum
proposal assignment could be patients, relatives, students,
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colleagues, academia, and/or the public. The text should be
consistently supported with literature, reports, and at least two
additional scientific articles. The curriculum proposal assign-
ment was expected to be within the range of 1200-1500 words
and consisted of four steps:

Step 1: The nursing students were required to identify and de-
scribe an area for improvement in nursing. They were also ex-
pected to describe the current situation or state of knowledge and
provide motivation and arguments for why the situation or area
needed curriculum sensemaking.

Step 2: The nursing students created the aim of their curriculum
proposal assignment. The purpose was to design a curriculum
proposal assignment in nursing to...

Step 3: Focused exclusively on academic writing conventions
typical of higher-education curriculum proposals (e.g., aims,
structure, pedagogical rationale, and assessment rhetoric).

Step 4: The nursing students should create a discussion where
they needed to motivate and argue their curriculum proposal
assignment based on an equality and gender perspective and
from a sustainability perspective, both locally and globally.

2.6 | Data Analysis

A qualitative descriptive document analysis was conducted,
inspired by Bowen’s [11] framework for document analysis. The
document analysis was theoretically anchored in Kolb’s expe-
riential learning theory. Kolb’s experiential learning theory was
employed as the primary analytical framework to examine how
educational needs were identified, reflected upon, and translated
into proposed course developments.

Bowen’s [11] analytical process inspired the procedural steps of the
analysis, which involved three steps: skimming, reading, and in-
terpretation. The steps were applied inductively, allowing key con-
tent, patterns, and contextual features to emerge from the documents.

Skimming: This first step was a superficial examination in which
the author quickly scanned the document to get an overall sense
of its content and structure. The aim was to identify the main
themes and sections without going into detail.

Reading: In this stage, the researcher carried out a thorough
examination of the document. This involved reading the text
carefully to understand the subtleties, nuances, and specific
information it contained. During the reading phase, meaning
units relevant to the study aim were identified and assigned
preliminary codes. These codes captured actions, processes, or
concepts evident in the documents. Coding was done manually
with all data gathered in a Microsoft Word document.

Interpretation: The final step was interpretation, where the re-
searcher analysed the information gathered during the reading
phase. This involved understanding the data, identifying pat-
terns, and understanding the context in which the document was
created. Codes were compared across documents and clustered
into preliminary categories. Through a subsequent textual
elaboration process of comparison and textual elaboration,
broader analytical themes were developed that captured re-
curring patterns across the student-authored curriculum pro-
posals. The thematization was also done manually with all data
gathered in a Microsoft Word document.

By following these steps, the document analysis allowed the
author to systematically review and interpret written material,
providing valuable insights into its content and context. The
researcher’s background as an educator and involvement in
improvement work may have influenced interpretations of the
documents. To address this, analytic memos were used to doc-
ument assumptions and emerging interpretations, and findings
were continually checked against the original text.

Trustworthiness was enhanced through the maintenance of an
audit trail documenting analytic decisions, subsequent textual
elaboration comparison between codes and source documents, and
the use of condensed document excerpts to support interpretations.
To enhance the evaluation of transferability, careful descriptions of
the setting, data collection, and analysis process were provided [14].
Condensed examples from the student-authored curriculum pro-
posals were incorporated to bolster the analytical findings. Lan-
guage and grammatical revisions were performed to aid in the
translation of texts from Swedish into English [15]. Descriptions of
fictive data, percentages, or group comparisons were treated ana-
Iytically as narrative devices used by students, not as representations
of empirical outcomes.

2.7 | Ethics

As this paper described six student-authored curriculum pro-
posals developed within an educational proposal assignment at
a nursing university, no ethical permit was required in accor-
dance with Swedish law, the Act on Ethical Review of Research
Involving Humans [16], and the Personal Data Act [17].

Ethical considerations were addressed through informed con-
sent. Participation in the study was voluntary and had no in-
fluence on course assessment of grading. Students could decline
participation without any consequences. To mitigate potential
power imbalances between students and the author of this paper,
data were collected after course completion and grading. All
student-authored curriculum proposals were anonymized prior
to analysis, and no identifying information was included in the
dataset or publication. The study focused on aggregated results
rather than individual student performance. Data were handled
confidentially and were accessible only to the author.

3 | Results

Four themes emerged during the analysis: Constructing Edu-
cational Needs Through Student Experience; Articulating Cur-
riculum Proposals Using Academic Conventions; Using
Evaluation-Oriented Language to Establish Credibility; Making
Curriculum Proposals Institutionally Legible.

The analysed student-authored curriculum proposals developed
within an educational proposal assignment represent student-
authored proposals developed within an educational assignment.

3.1 | Constructing Educational Needs Through
Student Experience

This theme examines how students constructed and justified
perceived educational needs in their written assignments.

During the initial phase, nursing students described the iden-
tified knowledge gaps, the purpose of their student-authored
curriculum proposals, and the planned and proposal course
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design in their curriculum sensemaking’s proposals. The
student-authored curriculum proposals revealed various areas
that nursing students proposed to introduce into the nursing
program (see Table 1).

All the analysed student-authored curriculum proposals pro-
posed revised or new courses within the nursing education
program. The proposal courses could be comprehensive, in-
corporating a variety of instructional methods such as lectures,
interactive workshops, and formal examinations to ensure a well-
rounded educational experience.

3.2 | Articulating Curriculum Proposals Using
Academic Conventions

This theme explores how students articulated curriculum pro-
posals by drawing on familiar academic conventions such as
courses, teaching activities, examinations, and credit structures.

During this phase, the student-authored curriculum proposals
described that nursing students participating in the proposed
revised or proposed new courses regularly should rhetorically
describe evaluation of their knowledge. The legitimizing dis-
course could occur at multiple points throughout the proposed
course, including before the course begins, at various stages
during the course, and after the course concludes.

Additionally, these evaluation-oriented languages provided
valuable feedback for instructors, allowing them to adjust the
proposed courses’ content and teaching methods as needed to
better support student learning.

Example from Group 1: The module should comprise lectures,
workshops, and an examination, commencing with lectures on
leadership, teamwork, and communication. The content should
be relevant to the healthcare context and draw from other areas,
featuring lecturers with expertise in leadership, such as nursing
managers, individuals with human resources skills, or leadership
coaches. The course should also incorporate group workshops
simulating a care team. In these workshops, nursing students can
rotate between various roles—from leading and delegating tasks
to acting and executing. Nursing students are encouraged to
reflect on their communication styles during these workshops
and provide feedback to each other. Video recording may be
incorporated during group simulations to help nursing students
become aware of their leadership style and body language.

Furthermore, it was important for nursing students to anticipate
potential problems during the proposed courses.

Example from Group 3: One potential issue is if some nursing
students choose not to participate in the offered lectures and only
rely on course literature. Do they acquire the same knowledge as
students who both attend lectures and study the course litera-
ture? Participation in the visual analogue scale assessment is
voluntary for nursing students, which may result in insufficient
participation. This could lead to challenges in measuring the
proposed construction, causing the results not to accurately
reflect the estimated level of knowledge.

3.3 | Using Evaluation-Oriented Language to
Establish Credibility

This theme illustrates evaluation-oriented language as a discur-
sive resource in student writing.

In some proposals, particularly Group 5, students employed
terminology and structures resembling experimental or ran-
domized designs. Analytically, this was interpreted not as an
indication of conducted empirical research, but as an effort to
frame proposed educational constructions in a manner aligned
with the logic and language of curriculum sensemaking science
and academic legitimizing discourse. Group 5 described both an
experimental group and a control group in their proposed course
and described this step as follows:

Seven study participants out of 100 dropped out during the study,
citing reasons such as parental leave and study breaks. Of the 93
nursing students, 87 responded to the self-assessment ques-
tionnaire, with 43 belonging to the experimental group and 44 to
the control group. In the experimental group, 78% of participants
reported an increase in self-confidence, while in the control
group, self-confidence increased for 52%. The compilation of the
self-assessment questionnaire revealed that the experimental
group’s confidence in their abilities increased by 50% more than
in the control group. The proposal group presented the compiled
material orally to the program director and the vice-chancellor
after the final placement. Additionally, Group 3 described using
a fictive proposed pilot in their educational development
proposal:

A proposal construction was implemented with a proposed pilot,
and the results were compiled and analysed. For three semesters,
nursing students in semester 5 completed the course as com-
pulsory. After each group, the results were compiled and ana-
lysed, leading to further textual elaboration of the proposal over
time. The results of the educational development proposal were
compiled by creating an average of the results before, during, and
after the course. Subsequently, the results were analysed by
comparing the nursing students’ knowledge before, during, and
after the course to determine if curriculum sensemaking had
occurred. The study’s results could demonstrate the development
of nursing students’ knowledge through the learning opportu-
nities provided by the course. However, the basic content of the
course might mean that many nursing students already possess
this knowledge before starting the course.

3.4 | Making Curriculum Proposals Institutionally
Legible

This theme focuses on how students made curriculum education
governance. Reflections were made on the necessary changes to
implement the proposed courses in the student-authored cur-
riculum proposals developed within an educational proposal
assignment on a larger scale. If the intended educational purpose
of the proposed courses in the described student-authored cur-
riculum proposals developed within an educational proposal
assignment were positive, the participants expressed a strong
desire for these proposed courses to be integrated into the syl-
labus as mandatory components of the nursing program at the
university. This integration would ensure that all nursing stu-
dents benefit from the enhanced curriculum, thereby improving
their knowledge and skills comprehensively. Additionally, par-
ticipants highlighted the potential for these proposed courses to
be adopted by other universities worldwide. This broader hy-
pothetical institutional uptake would standardize the quality of
nursing education globally, ensuring that nursing students ev-
erywhere receive the same high level of training and preparation.
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By sharing the theoretically promising intended educational
purpose and methodologies of the proposed courses in the
student-authored curriculum proposals developed within an
educational proposal assignment, other institutions could rep-
licate and adapt these proposed courses to fit their specific ed-
ucational contexts. The participants emphasized the importance
of collaboration and communication between universities to
facilitate this process. They suggested forming partnerships and
networks to share resources, best practices, and insights gained
from the initial hypothetical institutional uptake. This collabo-
rative approach could help overcome potential challenges and
ensured a smoother transition, ultimately leading to a more
uniform and effective nursing education system globally.

Example from Group 6: We hope that nursing students, upon
completing this course, will have increased knowledge of dif-
ferences linked to skin colour that are important for the nursing
care of pressure ulcers. This knowledge will enhance the care
that dark-skinned patients at risk of pressure ulcers receive.

If the proposed courses did not yield the desired results, further
adjustments would be necessary after a repeated hypothetical
institutional uptake of educational proposal assignment.

Example from Group 4: During the reflection, it is determined
what proposal constructions need to be made to implement the
proposal construction on a larger scale. If the course supplement
does not produce the desired results, there may be a need to
conduct another subsequent textual elaboration of the educa-
tional proposal assignment with adjustments.

4 | Discussion

As highlighted in the background, training in quality curriculum
sensemaking and engagement in practical proposals are valuable
for nursing students [9]. This study explored how nursing stu-
dents conceptualized perceived educational needs and how these
needs were articulated in hypothetical written curriculum pro-
posals produced within a course-based pedagogical writing as-
signment. Four themes emerged during the data analysis:
constructing educational needs through student experience;
articulating curriculum proposals using academic conventions;
using evaluation-oriented language to establish credibility;
making curriculum proposals institutionally legible.

To strengthen the theoretical coherence of the analysis, the four
identified themes can be explicitly mapped onto Kolb’s experi-
ential learning cycle. The theme constructing educational needs
through student experience reflects the stage of concrete expe-
rience, as students drew on their own encounters with educa-
tional gaps in the nursing programme. Articulating curriculum
proposals using academic conventions and using evaluation-
oriented language to establish credibility correspond to re-
flective observation and abstract conceptualization, as the
nursing students critically examined their experiences and
translated them into structured, academically legible proposals
using established disciplinary and evaluative logics. Finally,
making curriculum proposals institutionally legible aligns with
abstract conceptualization, where the nursing students formu-
lated generalized and transferable representations of educational
development within institutional frameworks. While the stage of
active experimentation was not enacted in practice, elements of
forward-looking application were visible in how students

proposed implementation and evaluation strategies, suggesting
a prospective orientation towards this final phase of the cycle.

The findings suggest that engaging nursing students in student-
authored curriculum proposals developed within an educational
proposal assignment enables learning across the three first steps
of Kolb’s [7] theory of learning. Students moved from concrete
educational experiences, through reflection and conceptualiza-
tion, via proposed curriculum proposal constructions. The stu-
dents transformed identified needs into concrete and structured
pedagogical solutions. Their proposals showed a clear movement
towards abstract conceptualization, where teaching, examina-
tion, and evaluation-oriented language is systematically com-
bined. At the same time, students tended to reproduce
established forms of education, for example, by proposing new
courses rather than integration into existing ones. This highlights
the pedagogical value of student-authored curriculum proposals
developed within an educational proposal assignment as struc-
tured experiential learning activities in nursing education. Kolb’s
experimental learning cycle has also been used successfully in
other nursing education contexts [18, 19].

The results show that nursing students’ student-authored cur-
riculum proposals developed within an educational proposal
assignment served as more than curriculum proposals; they
provided an arena for early professional sense-making. Rather
than simply repeating perceived gaps in the curriculum, the
nursing students translated perceived educational experiences
into structured, evaluative, and institutionally readable proposals
for proposal construction. This suggests that student-authored
curriculum proposals developed within an educational proposal
assignment can function as boundary-pushing learning activities,
placed between student and professional roles, where educa-
tional experiences are reinterpreted through the academic cur-
riculum development and organizational decision-making. A
critical approach is crucial for newly graduated nurses to be able
to contribute to a high standard of nursing [20]. In this study,
nursing students have identified knowledge gaps in the nursing
program from their perspective, which shows an ability to take
a critical approach. According to Andersson & Edberg [10], it is
valuable when nursing students use their own experiences as
a tool for their learning. This is strengthened by the nursing
students in this study when they are performing their student-
authored curriculum proposals developed within an educational
proposal assignment. Flood and Commendador [21] highlight
that nursing programs need continuous legitimizing discourse of
nursing students. In this study, the nursing students get an
opportunity to rhetorically describe evaluation in their education
through their curriculum sensemaking work.

From a broader perspective, the nursing students’ proposals can
also be situated within the framework of the Sustainable De-
velopment Goals [22], particularly those related to health, ed-
ucation, and equity. This suggests that student-led educational
development work may align undergraduate nursing education
with global policy priorities, a connection supported by Higg-
Martinell [23], who emphasizes that integrating sustainability
into nursing curricula is essential for preparing students to meet
global health challenges.

In two of the student-authored curriculum proposals developed
within an educational proposal assignment, courses were pro-
posed in strengthening future nurses’ self-confidence for the
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future working life and increasing education and knowledge in
leadership. In these student-authored curriculum proposals
developed within an educational proposal assignment,
a knowledge gap in practical leadership was identified, with
emphasis on the importance of nursing students understanding
the meaning of leadership and understanding the expectations
placed on them as leaders. This observation is in line with
previous research by Theisen and Sandau [24], who have
highlighted that newly graduated nurses often recognize the
need for leadership skills when they begin their nursing careers.
They often express a lack of readiness to perform
leadership roles.

Previous research by Gallen et al. [25] shows that nurses often see
gaps in their readiness to engage in quality improvement and
patient safety practices. Through the development of the student-
authored curriculum proposals developed within educational
proposal assignment included in this study and their proposal to
revise existing courses and introduce new courses in nursing
education, the nursing students were able to identify their own
perceived knowledge gaps and gain an understanding of how to
plan for new educational development work. The educational
proposal assignment functioned as a pedagogical exercise in
prospective planning. Working in this way makes the proposal
development safer for the individuals affected. The assignment
functioned as a conceptual design exercise through which stu-
dents rehearsed how educational proposals are typically justified
in higher education.

By the nursing students being engaged in their own student-
authored curriculum proposals developed within educational
proposal assignment and practicing the learning environment,
they can be better educational proposal literacy in their roles as
registered nurses. In a broader perspective, the nursing students
in this study, with the knowledge to identify gaps in un-
derstanding, planning, and legitimizing discourse of different
activities, may contribute to students’ understanding of how
educational proposals are constructed and justified within pro-
fessional contexts. This increased knowledge can thus be linked
to the core competencies of nursing, which include knowledge
for quality development [4].

Student-authored curriculum proposals developed within edu-
cational proposal assignment, such as those presented in this
study, can in the short term enhance nursing students’ educa-
tional experiences. While no patient outcomes were measured,
the findings suggest that engaging students in student-authored
curriculum proposals developed within the educational proposal
assignment may strengthen competencies relevant to future
quality improvement and patient safety work in clinical practice.
Higg-Martinell et al. [26] have emphasized that nursing students
realized during their last semester that by developing nursing for
patients, it was possible to create a sustainable professional life as
a nurse. The WHO [27, 28] has predicted a shortage of almost 13
million nurses by 2035. It is therefore crucial to create a sus-
tainable professional environment for the nurses who are already
working in the healthcare sector and ensure that they want to
continue working as nurses.

4.1 | Strengths and Limitations

Qualitative studies are performed in a specific context, which
creates an opportunity for a deeper analysis and understanding of

the studied context. Given the study’s design, the author did not
conduct interviews with nursing students to gather their per-
spectives on improving existing courses. This limitation means
that the study relies solely on the written student-authored
curriculum proposals developed within an educational pro-
posal assignment, which may not fully capture the students’
experiences and insights. Future research could include quali-
tative interviews or focus groups with nursing students to gain
a deeper understanding of their views and experiences, providing
a more comprehensive picture of the perceived relevance and
anticipated relevance of the proposed course revisions. The
author possesses extensive experience both as a medical educator
and as a nurse, which facilitated a more in-depth analysis.
However, this prior understanding and knowledge of the field
may introduce potential bias. The author’s familiarity with the
subject matter could lead to unintentional emphasis on certain
aspects while overlooking others. To mitigate this bias, future
studies could involve multiple researchers with diverse back-
grounds to provide a more balanced perspective. Although the
number of included proposals is limited, it is considered ap-
propriate given the study’s qualitative design. Nevertheless, the
small and context-specific design sample may limit the trans-
ferability of the findings beyond similar educational settings.
While the findings provide valuable insights into the student-
authored curriculum proposals developed within educational
proposal assignment at the Swedish Red Cross University, their
generalizability to other nursing programs and educational
contexts may be limited. The specific cultural, institutional, and
educational context of the Swedish Red Cross University may
influence the results. Future studies could replicate this research
in different settings and countries to determine the broader
applicability of the findings and identify any context-specific
factors that may affect the outcomes.

5 | Conclusions

Engaging in student-authored curriculum proposals developed
within an educational proposal assignment during un-
dergraduate nursing education may support the development of
discursive and conceptual competencies relevant to engaging
with improvement-related language in professional contexts.
While patient outcomes were not examined, the findings suggest
that such proposals may contribute to students’ preparedness to
engage with curriculum sensemaking and patient safety initia-
tives in their professional roles.
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